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Mission Statement:
We are a group of children and adults who work together, grow together, and most of all, learn together.
Abraham Lincoln
Vision Statement:

Abraham Lincoln School - where children enjoy using their minds, working tfogether, and helping each other grow.
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Our Story:

Imagine the challenging yet enriching experience of a real time melting pot that allows children from households that want for
nothing, children who by comparison want for everything, juxtaposed alongside a school experience of children who have too early
had first hand experiences of tragedies in life that we can simply not imagine. Abraham Lincoln Elementary School is a suburban
elementary school located in Glen Ellyn, IL. We are a neighborhood elementary school of approximately 667students from Early
Childhood Special Education (ECSE) through grade 5.

Although our student population is comprised mainly of 70.8% white, 6% Black, 4.5% Hispanic, 8.7% Asian/Pacific Islander 11.4% Native
American and 3 % are Multi-Racial. 13.8% of our students are limited English proficient and of whom are provided with ENL services.
This is our fastest growing subpopulation. Many students in this growing population come to us with no formal schooling experience,
limited to no English and life experiences that defy our imagination. Many have experienced political upheaval, withessed brutality
and aftrocities that are unspeakable and unfathomable. Most have been separated from their natural families.

We welcome the challenge and embrace a unique populafion of “newcomers” or refugees that have just arrived to the United
States from refugee camps around the globe, including Rwanda, Ghana, Sudan, Ethiopia, Burundi, Sudan, Cuba and most recently
Burma. In order to best meet their diverse needs, beginning in the 2009-2010, Abraham Lincoln School began to develop and pilot a
K-8 Newcomers Center for students who qualify in Glen Ellyn School District #41. The pilot will provide a four pronged approach to
meeting our student’s unique needs.

1.) Supporting their affective, cultural and motivational needs.

2.) Assisting them with their functional/survival needs.

3.) Caring for their personal needs

4.) Addressing students’ academic or vocational needs. These can only be accomplished after meeting numbers one through three.

In addition, 16% of our students are low income and our mobility rate is 11.8%. The Abraham Lincoln School Community is relatively
stable, with most of our students living within walking distance. For the 2011-12 school year,, 5 sections of Kindergarten, 5 sections of 1sf
grade, four sections of 2nd and 5 sections of 39 grade, followed by 4 sections of 4th and 5t grades. In addition, we have over 76
stfudents who receive services from our ENL program and are in our 29 year of piloting a K-8 “newcomers” program for our political
and economic refugees/students who meet the following criteria:

e Recent arrival to the United States or school district

¢ Limited to no formal education

e whose parents have had limited to no formal education

¢ Limited to no English and in which traditional ENL & Bi-lingual programs are usually not designed to address.

The School Improvement Planning process at Abraham Lincoln School is led by the Building Leadership Team (BLT), comprised of
teachers, support staff, parents, and administrators. Our BLT sets annual school improvement goals based on our assessment data
from the ISAT's, MAP testing and District Wide assessment information. Our goals are written using the SMART (strategic, measureable,
attainable, realistic and timely) goal model. Our school improvement goals aligned with the District’s 2 and 5 year plans. It is extremely
important to our feam that we are in alignment both vertically and horizontally within the organization.
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Qur vision and goal at Abraham Lincoln School is o “do whatever it takes to provide high levels of learning for ALL students in literacy and
math. To that end, over the past few years, we have begun fo develop a professional learning community within our school or PLC.
Educational research consistently recommends a few best practices for improving instruction and student learning. A professional Learning
Community model is considered to be the foundation for improving instruction and achievement for ALL kids regardless of where they fall
on the continuum of learning.

What is a Professional Learning Community or PLC? A PLC is not a meeting, a schedule or a time within the school day.

e A Professional learning community is an on-going process in which educators work collaboratively in recurring cycles of collective
inquiry utilizing best Practice, and action research to achieve better results for the students they serve.

e PLC's operate under the assumption that the key to improved learning for students is continuous, job embedded learning for
educators. It is a "way of life” that infuses every single aspect of the school’s culture and operation.

PLCs allow staff to work in collaborative teams to continually analyze and improve classroom practice to ultimately impact student learning.
It harnesses the best thinking of a feam of teachers into a unified, powerful effort in order fo meet the individual needs of all students. In a
PLC, it is believed that all staff owns all kids, regardless of label, special services, classroom teacher or grade level. We are collectively
responsible and own all children and we work together collaboratively and intenfionally, to ensure this ownership. Teams of feachers meet
weekly to discuss "best practices” and their implications for student learning as they learn and grow together.

L
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Traditional i " ThePLCStructure
Schiool Stroct — - - .
J'_:,«,f/”’ PLC Structure /»/ A cohesive school organized into T
= T Interdependent Collaborative Teams T
Independent Kingdoms Individual Kingdoms _— united by PLC foundation
organized into isolated groups on an infrequent basis -
Kindergarten Team - _
" )

First Grade Team

Second Grade Team

Third GradeTeam s
Fourth Grade Team

Fifth Grade Team V
Shared Purpose: Shared Vision: Collective Shared Goals:
Commitments:
Ensuring High Levels Creating the Clarifying how each | Identifying indictors
of Learning for all structures and culture individual will to monitor aur
students ta ensure all students contribute to progress
learn achieving the vision

PLCs empower teachers to work together to develop essential curricular outcomes, assess student achievement, select instructional
materials, plan special projects, participate in peer observations, walk-throughs, coaching, and pursue professional growth opportunities.
These are all "behind the scenes” changes that will be occurring over time on our teams at Lincoln.

In the fall of 2009, we began to implement a new schedule that better aligns our time in order to meet the individual reading needs of our
students. This schedule will allow for grade level teams and specialists to work together collaboratively and harness the best thinking,
knowledge, skills and expertise of each team member in meeting the needs of our students. The collaboration will occur while the students
are in art, music, PE or the library. This will be the first time that teachers have had the opportunity to meet together and collaborate in
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teams during the school day. In the past this has been done as teachers volunteered to give up their lunch, or have before or after school
time in order to meet.

In addition, we have built info our daily schedule 35 minutes of “targeted learning time” (TLT) in the area of reading in grades 1-5. During this
time, grade-level teams and Lincoln staff members will provide focused reading intervention and enrichment for all students in a flexible,
fluid and ongoing manner based on individual students need. It is our hope that in future years, we add math TLT as well. However, we
want to dig deeply into reading, do it in a focused manner before we add in math. While these changes are significant for the way we
teach, most of them will not be particularly noticeable to parents or even to students. Team Lincoln is committed to sharing, owning and
doing whatever it takes for our kids. | could not be more proud and honored to be the Principal of a school in which the entire school
community and staff pull together, make sacrifices, give and take and do whatever it takes all in the name of our kids. Thank you for helping
us by doing your part to ensure we are successful. Team Lincoln is excited, ready, willing and able as we embark upon this journey together
to best meet the needs of our students as we learn and grow together.

District Wide - Parent Involvement:

Most parents know that they can make a big difference to their child’s success in school by getting involved. The purpose of the District 41
Parent Involvement initiafive is to increase participation of parents / guardians in their child’'s education especially those in under-
represented groups such as dads, single parents and non-English speakers. It builds on the many involvement opportunities in existence,
offers some additional ones and establishes volunteer Parent Involvement Liaisons. Involvement does not have to be in the classroom, it
may be working with the child at home, helping at a special event or other activity. We want to help parents (and other family members)
discover ways of becoming involved that make sense for their children, their families and their lives.

Building Wide - Parent Involvement: Parental Involvement is critical and makes a significant impact in a child and schools success. The
Lincoln PTA and the school enjoy a strong, collaborative partnership. Our Lincoln School PTA provides countless programs and services that
enrich and touch the lives of our children and families at Lincoln School each and every day. We welcome, invite and encourage parents
to get involved in as many ways as they can. We recognize that we have parents with unique talents, skills, knowledge and abilities. We
want fo harness those skill sets and authentically utilize them within our classrooms and school community. We offer a wide variety of options
for both working and stay at home parents fo volunteer and welcome parents into our classrooms and school. From assisting with making
everyday math games and reading games to helping run math lab stations, publishing centers or volunteering to assist in our library, with our
student ambassador leadership team, being a part of our building leadership team or assisting students in choosing just the right book, we
want you!

The PTA plays an integral role in providing educationally enriching experiences for our students that align with our school improvement plan
and beyond including language at lunch, junior great books, science night, international night, high interest day, Olympic day, book fair,
market day, chess club, drama club, reflections, holiday parties, 5t grade tea, cultural arts assemblies, drama club, student ambassadors,
literacy nights, Math nights, TV free week and a myriad of parent education nights each year. Parent volunteers are also involved as
members of our building leadership feam. PTA provides a monthly newsletter to keep parents apprised of the happenings at Lincoln School.

The Lincoln PTA and the school enjoy a strong, collaborative partnership. Abraham Lincoln Elementary School needs your help to maximize
its potential. A partnership amongst parents, staff, children and the community is vitally important. Help to foster this partnership by
aftending school functions and monitoring your child’s educational progress. Open, honest and ongoing communication is key! Please let
us know how we can best support you and your child(ren) as we work together as true collaborative partners for our kids, if we don’t know,
we can't help! Finally, at Lincoln, we encourage all Lincoln families to join the PTA and volunteer to work alongside us in some
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capacity. Together we CAN make a difference for our kids.
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Our Make-up:
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STUDENTS

2008-Abraham Lincoln

RACIAUETHNIC BACKGROUND AND OTHER INFORMATION
X Limited-
Asian/ Multi | Low-  English- HighSch. Chronic
Pacific  Native  racial [ income Proficient Dropout Truancy Mobility Attendance Total
White Black _Hispanic _Islander American [Ethnic| Rate Rate Rate Rate Rate Rate Enroliment
School | 809 48 50 8.1 02 30 64 83 04 39 %.0 624
Distict | 761 40 83 78 03 35 82 78 03 73 %.0 3,566
State 540 192 199 39 02 27 411 75 25 149 93 2,074,167
STUDENTS 2009-Abraham Lincoln
RACIAL/ETHNIC BACKGROUND AND OTHER INFORMATION
! Limited-
Asian/ Multi | Low.  English- HighSch. Chronic
Pacific ~ Native  racial | income Proficient Dropout Truancy ~Mobility Attendance|  Total
White Black Hispanic Islander American [Ethnic| Rate Rate Rate Rate Rate Rate Enrollment
School 786 53 45 73 08 36 13 104 00 64 958 646
District 75.2 39 84 84 03 38 104 97 06 94 959 3,551
State 533 191 208 41 02 25 429 80 37 135 937 2,070,125
m 2010-Abraham Lincoln
RACIAL/ETHNIC BACKGROUND AND OTHER INFORMATION
X Percent High
Asian/ Multi | Percent  Limited- Sch.  hronic
Pacific Native racial | Low- English- Percent Dropout Truancy Mobility Attendance Total
White Black Hispanic Islander American /Ethnic | Income Proficient  IEP Rate  Rate  Rate Rate Enrollment
School | 769| 34 59 86 09 43| 114 80| 128 00| 133 %5 648
District | 735| 33| 100 87 03 43| 118 95 112 02| 137 954 3,651
State s28| 188 211 42 02 29| 454 78| 131 36| 130 939 2,064,312
STUDENTS 2011-Abraham Lincoln
RACIAL/ETHNIC BACKGROUND AND OTHER INFORMATION
Native Percent High
Hawaiian Two or | Pereent  Limited- Sch.  Chronic
[Pacific American More | Low-  English- Percent Dropout Truancy Mobility Attendance| Total
White Black Hispanic Asian [slander |ndian Races | Income Proficient I[EP  Rate  Rate  Rate Rate | Enrollment
School | 708 60 87| 114 00| 01 30| 160 138 120 00| 118| 954 667
District | 713| 44| 18| 89 01 02 33| 159 4| 13 03 82| 98 3840
State 514 183 20| 41 01 03 28| 481 88| 140 32| 128 940 | 2074806
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Our Goals:

School Goal 1: Reading

By Fall 2012, 93.9% of Lincoln Students will meet or exceed reading performance standards as measured by the lllinois Standards Achievement Test,
lllinois Alternative Assessment, and meeting or exceeding typical growth on the NWEA MAP testing. Reading achievement will improve for all students;
the gap between the highest and lowest students will narrow, while our highest students will continue to grow.

Rationale: Reading is essential. Using strategies for constructing meaning before, during and after reading will help students connect what they read
now with what they have learned in the past. Students who read well and widely build a strong foundation for learning in all areas of life. Appreciating
literature and recognizing its many forms enable students to learn and respond to ideas, issues, perspectives and actions of others. By exploring the
fechnigues that authors use to convey messages and evoke responses, students connect literature fo their own lives and daily experiences.

Strategies:

A.) To fully and authentically implement Readers Workshop with fidelity at all grade levels.

B.) To implement a Professional Learning Community (PLC) within Lincoln schoolin all we do, fo ensure high levels of learning for ALL students.
Rationale:

A.) Using the reader’s workshop framework will allow for all students to be exposed to the grade level curriculum while meeting students’ individual
needs through small group and individual instruction. This will ensure that all children receive high quality initial instruction from grade level
feachers.

B.) All children can learn and do so at different rates. It is critical to devise innovative systems that adjust fime and support for both students and
teachers in order to ensure that all students do learn.

A.) Based on March 2011 assessment data, 84% of students met or exceeded lllinois Standards in the area of reading achievement across third through fifth
grades.
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Reading Performance Levels for All Grades 2010-11

3 A z, \

‘14%

All Grades Grade 3 Grade 4 Grade 5
ISAT Reading All Grades Grade 3 Grade 4 Grade 5
(2010-11) S =3 % z E =3 % z
2 & 5 5 1 1 [ o

Below Standards | 45 14 14 | 15 16 14 15

Mests and g 24 266 21 79 25 93 36 94
Standards

100 | 317 | 100 | 93 | 100 | 110 | 100 | 109

Total Tested
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Reading Performance Levels for All Grades 2003-2011

( ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41
ISAT - Reading Performance By All 2003-11
o 100%
12!
S 30%
5
& 80%
2 40%
o
2 20%
0% 1 p 1
B 20% - - =
[}
2 40%
g 60%
:
E 80%
100%
03 04 05 06 07 08 09 10 11 O3 04 O5 O6 O7 08 09 10 11 O3 04 O5 06 O7 08 09 10 11
Grade 3 Grade 4 Grade 5
Percent of Students at Each Level
% Meets & Exceeds 86 89 86 86 92 82 86 &5 31| - - - 92 87 91 86 &85 85]86 89 89 86 89 89 91 90 86|
O % Exceeds 41 31 41 39 48 36 33 44 43 - - - 49 35 62 45 50 52| 35 48 51 46 51 44 49 46 47
0 % Meets 44 58 45 47 45 46 53 41 38| - - - 43 52 29 41 36 33|51 40 39 40 38 45 42 44 39 |
% Below 12 7 10 12 S5 13 10 11 14 = £ - 6 13 8§ 12 13 15|14 11 11 13 10 11 & 10 14
B % Warning 2 3 2 2 5 4 4 s5|- - - 1 o0 2 2 1]o0 o o 1 1 0o 1 1 o]
Humber of Students Tested
(N)* 90 84 87 90 92 105 114 108 98| - - - 79 92 100 109 107 110] 64 89 91 87 88 93 100 105 109|
* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
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The following data charts summarize reading achievement performance by subgroup at each grade leve
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ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41
Grade 3 - ISAT Performance By AYP SubGroups - Reading 2009-11

100%
£
8 s0%
2
& 8%
2 0%
3
2 20% I I
. T o= ' ‘ |
3 20% - l |
g o "1 "1 1
o 60% I
H
g oo
100%
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 1
Al White Black Hispanic Asian Am.ndian  Multiracial LeP IEP Low Inc.
Percent of Students at Each Level
% Meets & Exceeds 86 85 81[88 91 91| - - -|70 - - |- 60 39| - - |- - -|s8 3 0|- - -|s4.46 28
[ | % Exceeds 33 44 43|36 st 51| - - |30 - -|- 30 23/ - - -|- - -Jo 0o of- - -0 0 6
[} %Meets 53 41 3852 40 40| - - -|40 - - |- 30 15| - - -|- - -|s8 3 0|- - -|s5446 22
%Below10 11 14| 9 7 o |- - -|10 - - |- 30 39| - - -|- - |25 36 55| - - - |23 23 44
] %Warning 4 4 5|3 1 of- - -|z20 - -|- 1023 - - |- - -|17 27 46[ - - -[23 31 28
Number of Students Tested
(M*114108 98|92 82 70|4 4 s|10 6 7|5 10 13/0 - 1|3 6 2|12 11 11[6 6 7[13 13 18
* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41
Grade 4 - ISAT Performance By AYP SubGroups - Reading 2009-11
2 100%
2
3 80%
5
2 0%
°
2 0%
2 20% 1
0% ‘
£ o20% | [
- ‘ |
g 0% L - |
® 0% | -
: | "
2 80%
= 100%
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 1.0 10 11
All White Black Hispanic Asian Am.ndian  Multiracial LEP 33 Low Inc.
Percent of Students at Each Level
% Meets & Exceeds 86 85 85|94 90 94| - - -| - s5 62| - - sa| - - |- - -|. . 1g|so - - |39 29 35
| % Exceeds 45 S0 52|50 55 58| - - - | - 36 46| - - 23| - - -|- - |- - ol7 - -|8 7 &
[ ] %Meets 41 36 33|44 35 36| - - -|- 18 15| - - ;|- - - |- - -|. - 18|43 - - |31 21 29
%bBelow12 13 15| 5 10 § |- - - |- 36 39| - - 46| - - - |- - -|- - 73[a3 - - |6z 57 59
] %waring 2 2 1|1 0 1|- - -|- 9 of- - of- - |- - |- - 9|7 - -|0o 14
Number of Students Tested
(n* 109107 110(88 82 78| 6 5 4|4 11 13[7 3 3]0 1 -[4 5 2|9 7 14 8 8[13 14 17

* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
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ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41
Grade 5 - ISAT Performance By AYP SubGroups - Reading 2009-11

2 100%
E
8 8%
2
£ 0%
2 4%
3
2 20% l
0% Tl — [l |
£ 20%
B 40% -
5 s0%
H
g %
100%
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11
Al White Black Hispanic Asian Am.ndian  Multiracial LEP IEP Low Inc.
Percent of Students at Each Level
% Meets & Exceeds 91 90 86|96 95 93| - - |- - e - - |- - |- - -|. . |46 60 50| - - 33
% Exceeds 49 46 47|55 51 52| - - - |- - 38| - - -|- - |- - |- - [0 8|- - 0
[} %Meets 42 44 3941 45 41| - - - |- - 27| - - |- . . - . . -|27 60 42| - - 33
%Below 8 10 144 3 7 |- - |- - 3|- - -|- - -]- - -]- - -|ss33s0|- - 67
M  %waning1 1 0|0 1 of- - -[- - of- - |- - |- - |- - -]Jo 7 0f[- -0
Number of Students Tested
(N*100105109| 80 87 845 5 s|4 3 116 5 s|0o - -|s5 5 4 s 8|11 15 12| 6 8 15

* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
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Math Performance Levels for All Grades 2010-11

All Grades

ISAT Mathematics | A\l Grades | Grade3 Grade 4 Grade 5
{2010-11) % = k] = k] # & ¥
3| on = | s | 2 1 3 3
Below Standards g = 7 7 3 & 12 14
feets and = BR 282 BB B& G2 10 85 55
Standards

Total Tested
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Math Performance Levels for All Grades 2003-2011

Above Standards
® & R

S

20%
40%
60%
80%
100%

Below Standards

03

% Meets & Exceeds 94

[ ] % Exceeds 52
[ | % Meets 42
% Below 4

[ ] % Warning 1
(MY 90

04

G5

05

&7

ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYHN SD 41
ISAT - Mathematics Performance By ALL2003-11

06 O0f 08 09 10 M

Grade 3

9o 9z 107 114 11z 98|

03 04 06 06 OF 03 0O 10 11 03 04 O 06 OF

Grade 4

Percent of Students at Each Level

AT

Humber of $tudents Tested

ol - - 79 92 101 109 109 11E|| Gd  G9

* - Results for fewer than 10 students are not reported or this subject was nottested for this gradesyear.

08 0@ 10 1
Grade 5

95 9z 97 95 93 92 65 |

59 59 56 61 60 56 50 |

& B A F B 10

1 1 0 0 o 3|

9z &7 &8 99 99 105 112
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The following data charts summarize math achievement performance by subgroup at each grade level:
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Grade 3 - ISAT Performance By AYP SubGroups - Mathematics 2009-11

100%

Above Standards
g
=

ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41

Below Standards
g
®

o ! IJ ‘ m ‘
¥ | "1
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11
All White Black Hispanic Asian Am.Indian  Multiracial LEP IEP Low Inc.
Percent of Students at Each Level
% Meets & Exceeds 94 90 88|95 99 99| - - - |90 - - |- S0 39| - - - |- - - |83 33 9| - - - |69 47 39
% Exceeds 58 57 67|64 68 80| - o -l3% - - - 29 23| - - = H = -|8 7 0f- = b 8 6 11
% Meets 36 33 20|30 31 19| - 3 - |60 - - m 21 Ex] = x = & = - |75 27 9| - = - |62 41 28
%Below 5 6 7|5 1 O0f- - ~-|10 - - |- 21 39|- - -|- - -|8 40 S5 - - - |23 29 39
% Warning 1 4 S|0 0 1|- - -|O0 - -|- 29 23| - - ~-|- - -|8 27 36|- - -|8 24 22
Humber of Students Tested
(N)* 114 112 98|92 82 70| 4 4 10 6 7|5 14 13| 0 - 1|3 6 2 ‘ 12 15 11| 6 6 7 |13 17 18

* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
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ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41

Grade 4- ISAT ByAYP 2009-11
2 100%
£
S 80%
§
& eo%
2 0%
A
2 20% I
0%
B 20% = "] ‘
5
2 40% u u u |
3 eow I =
H
g oow
100%
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11
All White Black Hispanic Asian Am.Indian Multiracial LEP IEP Low Inc.
Percent of Students at Each Level
% Meets & Exceeds 90 89 92|93 94 99| - - |- 73 77| - - 62| - - |- - |- - 27|57 - - |54 44 53
| | % Exceeds 52 44 47|57 52 55| - - - |- 27 23| - - 3| - - -|- - |- - 18[14a - -|8 0 &
3] % Meets 38 45 45|36 42 44| - - - | - a6 s4| - - 31| - - - |- - - |- - 9|43 - - |46 44 47
%Below 7 10 6|5 6 0| - - ~-|- 18 23| - - 23| - - -|- - |- - 46|29 - - |31 50 29
. % Warning 3 1 3 2 0 1 = = - - 9 0 = - 15| - = - = B o o - 27|14 - -|15 6 18
Number of Students Tested
(ny* 109109110/ 88 82 786 6 4|4 11 13| 7 4 13/0 1 -[4 5 2|9 9 14 8 8|13 16 17

* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year.
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100%
80%
60%
40%
20%

Above Standards

20%
40%
60%
80%
100%

Below Standards

% Meets & Exceeds 93 92 85

% Exceeds
% Meets
% Below

% Warning

(n)*

ABRAHAM LINCOLN ELEM SCHOOL - GLEN ELLYN SD 41

Grade 5 - ISAT By AYP = 2009-11
o = |
u \ -1
| L |
i ! =
09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 11 09 10 1
All White Black Hispanic Asian Am.Indian Multiracial LEP IEP Low Inc.
Percent of Students at Each Level
98 95 91| - " s 4 s I3 s & H " g = & ® 2 - - 18|55 67 25| - - 35
33 36 35|35 43 41| - - - | - - 18| - - - g w M R R S DL ElS 0
60 56 50|63 53 49| - - - | - - 55| - - - s iz %R - - -|- - 18|46 60 17| - - 35
P @B 13 By B P & s = # & 2P e & = s ] - & & J A - 55|46 33 75| - - 53
o 0 3|0 o e ¢ e o] 2 ow gl 2 os]e owmowm| wowowm fee s oogplien e T w12
Number of Students Tested
99 105112{80 87 8|4 5 S|4 3 11| 6 S5 7|0 - - 5 5 4 ‘ 3 S 11 15 12| 5 8 17

* - Results for fewer than 10 students are not reported or this subject was not tested for this grade/year,
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Reading - Fall 2010

MAP Data - Reading

Fall to Spring 2010-11

Reading - Spring 2011

Grade | Total - 10- [ 31-60% Grade m 10- | 31-60%
30% 30%
1st 0 0 0 0 0 0 1st 91 5 12 19 38 17
2nd 88 17 8 28 20 15 2nd 91 11 7 16 28 29
3rd 108 14 21 20 32 21 3rd 112 10 15 19 38 30
4th 82 10 3 18 32 19 4th 87 8 3 22 27 27
Sth 103 7 6 22 37 31 Sth 103 3 12 16 33 39
381 48 38 88 121 86 484 37 49 92 164 142
Fall to Spring 2011-12
Reading - Fall 2011 Reading - Spring 2012
Grade Total 10- 31-60% Grade Total 10- 31-60%
1st 106 14 8 25 37 22 1st 0
2nd 93 18 12 22 29 12 2nd 0
3rd 115 7 13 22 47 26 3rd 0
4th 92 7 8 20 33 24 4th 0
Sth 110 8 9 22 51 20 Sth 0
516 54 50 111 197 104 0 0 0 0 0 0
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MAP Data - Math

Fall to Spring 2010-11

Math - Fall 2010 Math - Spring 2011
Grade | Total - 10- | 31-60% Grade m 10- [ 31-60%
30% 30%
1st 0 0 0 0 0 0 1st 91 10 10 19 27 25
2nd 87 12 11 19 28 17 2nd 91 7 11 10 27 36
3rd 109 14 13 21 34 27 3rd 112 6 8 19 36 43
4th 84 10 4 14 28 28 4th 87 8 5 14 28 32
5th 103 7 5 23 39 29 Sth 106 5 9 16 53 23
383 43 33 77 129 101 487 36 43 78 171 159
Fall to Spring 2011-12
Math - Fall 2011 Math - Spring 2012
Grade Total 10- 31-60% Grade Total 10- 31-60%
1st 107 22 13 19 30 23 1st 0
2nd 95 11 18 15 29 22 2nd 0
3rd 114 6 6 28 47 27 3rd 0
4th 94 8 7 23 29 27 4Ath 0
5th 110 7 7 28 45 23 5th 0
520 54 51 113 180 122 0 0 0 0 0 0
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Fountas and Pinnell Data

2010-2011
Grade Level Fall Target % at Target | Spring Target | % at Target
or Higher or Higher
Kindergarten None NA C 95%
Grade 1 C 68% I 80%
Grade 2 I 86% M 89%
Grade 3 M 81% P 75%
Grade 4 P 85% S 81%
Grade 5 S 77% \Y 81%

Fountas and Pinnell Data

2011-2012
Grade Level Fall Target % at Target | Spring Target | % at Target
or Higher or Higher
Kindergarten None NA C %
Grade 1 C 81% I %
Grade 2 I 79% M %
Grade 3 M 77% P %
Grade 4 P 73% S %
Grade 5 S 81% Vv %
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ACCESS Scores for Lincoln’s ENL Students

[Comment [t11]: Update Access Data

)

2007 2008 2009
SEEIR M Spga!(ing Spe.aking Spe.a!dng 6
Proficiency | Proficiency | Proficiency

Level Level Level 5
Student A N/A N/A 11 4
Student B N/A N/A 5.9
Student C N/A 4.0 6.0 3
Student D N/A N/A 1.7 2
Student E N/A 4.0 6.0 1
Student F N/A 4.0 6.0
Student G N/A N/A 1.1 0 -

O S > N

iﬁﬁﬂiﬂir mﬁi 111'2 g'g 6“3 bé\& & b°°\o &(\& b»\‘(( c@“\o e»°°& @é\\ & &Q& & @*‘\Q a&“\e
Student J N/A 3.1 3.8
Student K N/A N/A 6.0
Student L N/A 3.9 6.0
Student M N/A N/A 6.0 B2008 Speaking Proficiency Level 82009 Speaking Proficiency Level
Student N N/A 1.3 2.9

2007 2008 2009

Student Name Re.atfing Regging Re_aging 6
Proficiency | Proficiency | Proficiency

Level Level Level 5
Student A N/A N/A 1.0 4
Student B N/A N/A 15
Student C N/A 1.9 6.0 3
Student D N/A N/A 15 2
Student E N/A 3.0 6.0 1
Student F N/A 3.0 6.0 1
Student G N/A N/A 1.3 0
Student H NIA 3.0 2.9 PSRN sb“{( LSS STSS
Student | N/A 17 4.5 S & & £ L L S S S S
Student J N/A 3.0 6.0
Student K N/A N/A 1.9
Student L N/A 3.0 4.4
Student M N/A N/A 4.4 02008 Reading Proficiency Level B2009 Reading Proficiency Level
Student N N/A 1.5 1.5
Descriptions of Proficiency
Levels:

1 Entering-Knows and uses minimal social language and minimal academic language with visual and graphic support
2 Beginning-Knows and uses some social English and general academic language with visual and graphic support

3 Developing- Knows and uses social English and some specific academic language with visual and graphic support
4 Expanding- Knows and uses social English and some technical academic language

5 Bridging-Knows and uses social English and academic language working with modified grade level material

6 Reaching-Knows and uses social and academic language at the highest level measured by this test
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ACCESS Scores for Lincoln’s ENL Students (continued)

2007 2008 2009
Writin Writin Writin
SHLEIER Proficier?cy Proficierg\cy Proficier?cy 6
Level Level Level 5
Student A N/A N/A 1.1 4
Student B N/A N/A 1.5
Student C N/A 1.0 3.4 3
Student D N/A N/A 15 2
Student E N/A 2.9 3.6 1
Student F N/A 2.9 3.7 0 J
Student G N/A N/A 1.6
Student H N/A 2.9 3.2 SO &“Q & & S S
Student | N/A 1.0 33 O I N I il JP S ey
Student J N/A 2.9 3.1
Student K N/A N/A 2.7
Student L N/A 2.3 3.4
Student M N/A N/A 3.4 @2008 Writing Proficiency Level 2009 Writing Proficiency Level
Student N N/A 1.6 11
2007 2008 2009
Compre- Compre- Compre-
Student Name hension hension hension 6.0
Proficiency | Proficiency | Proficiency 5.0
Level Level Level
Student A N/A N/A 1.2 4.0
Student B N/A N/A 1.8 3.0
Student C N/A 2.3 6.0 2.0
Student D N/A N/A 1.6 1.0
Student E N/A 3.6 6.0 : }
Student F N/A 36 6.0 0.0
Student G N/A N/A 1.5 é{& 0(\& é{\o Q/Q\O 0&@ é\\(‘ @(\\c’ ég?‘ a@(\\\ 0&5 Q(\d" & é\\@ ?}Q\e
Student H N/A 3.6 5.1 & & & & & S P S
Student | N/A 15 3.8
Student J N/A 3.1 6.0
Student K N/A N/A 3.6
Student L N/A 3.5 5.3
Student M N/A N/A 5.9 02008 Compre-hension Proficiency Level 2009 Compre-hension Proficiency Level
Student N N/A 1.4 1.8
Descriptions of Proficiency
Levels:

1 Entering-Knows and uses minimal social language and minimal academic language with visual and graphic support
2 Beginning-Knows and uses some social English and general academic language with visual and graphic support

3 Developing- Knows and uses social English and some specific academic language with visual and graphic support
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4 Expanding- Knows and uses social English and some technical academic language
5 Bridging-Knows and uses social English and academic language working with modified grade level material

6 Reaching-Knows and uses social and academic language at the highest level measured by this test

ACCESS Scores for Lincoln’s ENL Students (continued)

2007 Oral 2008 Oral 2009 Oral

Student Name Proficiency | Proficiency | Proficiency
Level Level Level 6.0
Student A N/A N/A 1.3 5.0
Student B N/A N/A 5.4 4.0
Student C N/A 2.8 6.0 3.0
Student D N/A N/A 1.8 2.0
Student E N/A 5.1 6.0 1.0 ]
Student F N/A 5.1 6.0 0.0
Student G N/A N/A 14 S EEE LR &&\ &S é\\\* N
Student H N/A 4.2 6.0 I G I I N
Student | N/A 1.7 2.5
Student J N/A 4.2 5.2
Student K N/A N/A 6.0
Student L N/A 3.2 6.0
Student M N/A N/A 6.0 02008 Oral Proficiency Level B 2009 Oral Proficiency Level
Student N N/A 1.2 3.2
2007 2008 2009
Student Name Litgr_acy Litgr.acy Lit_er.acy 6.0
Proficiency | Proficiency | Proficiency
Level Level Level 5.0
Student A N/A N/A 1.0 4.0
Student B N/A N/A 1.4
Student C N/A 17 47 3.0
Student D N/A N/A 1.5 2.0
Student E N/A 2.9 5.5 1.0
Student F N/A 2.9 5.2
Student G N/A N/A 1.4 0.0 -
Student H NIA 29 31 bé\\v &‘\& e)@Q\o e)@Q\o ef& 6@8 e&\\o bé\@ e&‘\\\ w&s bést- bg&» é\\@ 6&&
Student | N/A 1.5 3.6 B I L P G i Ul
Student J N/A 2.9 5.1
Student K N/A N/A 2.4
Student L N/A 2.5 3.7
Student M N/A N/A 3.6 02008 Literacy Proficiency Level B2009 Literacy Proficiency Level
Student N N/A 1.5 1.3
Descriptions of Proficiency
Levels:
1 Entering-Knows and uses minimal social language and minimal academic language with visual and graphic
support
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2 Beginning-Knows and uses some social English and general academic language with visual and graphic support
3 Developing- Knows and uses social English and some specific academic language with visual and graphic support
4 Expanding- Knows and uses social English and some technical academic language

5 Bridging-Knows and uses social English and academic language working with modified grade level material

6 Reaching-Knows and uses social and academic language at the highest level measured by this test

ACCESS Scores for Lincoln’s ENL Students (continued)

2007 2008 2009
Composite | Composite [ Composite 6.0
Student Name (Oygrall (O\_/e_rall (Oygrall 5.0
Proficiency | Proficiency | Proficiency
Level) Level) Level) 4.0
Student A N/A N/A 1.1 3.0
Student B N/A N/A 1.9
Student C N/A 1.9 55 20
Student D N/A N/A 1.6 1.0 §
Student E N/A 3.5 6.0 0.0 -
Student F N/A 3.5 5.9 ¥ O AR o Q NN
Student G N/A N/A 1.4 be}‘& éo‘\\ bef‘\ be}\\o be»“\ bé\\ be“\ be?& oe,"'o ef'& be“\ be“\ 60@‘ be:“\e
Student H N/A 3.3 4.4 F F & ¢ & & & & F & P F P
Student | N/A 1.6 3.2
Student J N/A 3.3 5.2
Student K N/A N/A 3.6
Student L NA 2.8 4.6 82008 Composite (Overall Proficiency Level) 82009 Composite (Overall Proficiency Level)
Student M N/A N/A 4.8
Student N N/A 1.4 1.8

Descriptions of Proficiency

Levels:

1 Entering-Knows and uses minimal social language and minimal academic language with visual and graphic

support

2 Beginning-Knows and uses some social English and general academic language with visual and graphic support
3 Developing- Knows and uses social English and some specific academic language with visual and graphic support
4 Expanding- Knows and uses social English and some technical academic language

5 Bridging-Knows and uses social English and academic language working with modified grade level material

6 Reaching-Knows and uses social and academic language at the highest level measured by this test

1. Whatis it you want students to know and be able to do (What specific essentials are in your work plan)?2
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Each grade level determined their essential standards in literacy as they completed the "Essential Standards Chart” framework with the literacy specidalist.
Teams used the common core standards, grade level literacy documents created over the summer by the literacy committee that include the standards,
learning steps, resources, vocabulary, assessment and differentiation. Teams also used the literacy scope and sequence and units of study used in each
frimester and the standards that were essential fo those units.

Standard Description: What is the essential standard to be learned?
¢ Driven by the grade-level scope, choose essentials that are crifical to the units of study.
Example Rigor: What does proficient student work look like?

e Teams used Appendix B of the Common Core Standards and used example performance tasks that clearly arficulated what proficient
student work is.

Learning Steps: What knowledge, skills, and/or vocabulary is/are needed for a student to master this standard? ):

e Teams used the learning steps and vocabulary portion of the grade-level curriculum documents to complete this portion.
Common Assessment: What assessment(s) will be used to measure student mastery? ):

e Teams referred back to Column 2- Example Rigor, and created performance task , most teams, in the form of an extended response
assessment.
When Taught: When will this standard be taught?
e Teams used the scope and identified which unit(s) of study would address this standard.
Enrichment: What will we do whe n students have learned the essential standard(s)?
e Using what they know about the continuum of literacy development, teams identified the next logical step to increase the rigor within the
standard. Some teams used the Fountas and Pinnell Literacy Continuum and the next grade-level’s standards in the common core fo identify
a logical next step.

This tool plays a vital role in our TLT instruction as it provides a roadmap for teams in ways to support and enrich a student’s learning. The outcomes are
monitored by teams at co-planning meeting with support from the literacy specialist each week.

1. How will you determine if they have learned what you want?

Teams use a combination of data and information such as F&P data, MAP data, running records, anecdotal notes, record of high
frequency words, writing and reading journals and logs, reading response logs, comprehension rubrics, guided, café notebook, reading
and writing conference notes and rubrics,

Additionally, teams create common assessments that are aligned with the essentials. They give a pre-test and a post test to determine
who needs enrichment and who needs intervention. Teams use this data for TLT focus as described in the Essential Standards chart |
referred to earlier.

2. What will you do for those students who need additional time and support?

Our focus as a building this year is centered around small group instruction in literacy. Research shows that the most effective teachers spend

48 minutes of the 60 minute reading block in small group instruction. We are learning the most effective, best practice, high leverage
strategies to use during small group insfruction and putting those in practice.
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In a PLC, teacher s and students go hand in hand in their learning. Just as we answer the four critical questions about our kids, we answer
them about ourselves as learners as well. We have to develop and build our own knowledge and skills as well in order to better meet the

needs of our students.

We have aligned our time, money, resources and professional development towards meeting this goal.
o Staff meeting time devoted to our learning in small group insfruction in literacy and math and digging deeper within that

conftext.

As a BLT we are creating our pyramid of interventions which is all focused and centered on small group, targeted, instruction in literacy.

In our data meetings in literacy and math every 4 weeks each team looks at who isn’'t meeting and what we are going to do to help them
get there as well as progress monitoring if what we are presently doing is working. We are learning to develop small, incremental short term
goals in which we check in on and celebrate success along the way.

3. What will you do for those students who have?

Students who have learned are being enriched, extended and stretched during whole and small group instruction as well as TLT fime by
going deeper and utilizing higher order questioning, great tasks, problem based learning experiences, book clubs, problem solving etc.

EXAMPLE: Essential Standard Chart: What is it we expect students to learn?

Grade: | 2

Subject:

Reading | Trimester

Laurie Swatek

Dawn Bredfeldt

Team
Members:

Heather Buccola

Katie Jakalski

Margaret Peter

Standard Description

Example Rigor

Learning Steps

Common
Assessment

When Taught?

Enrichment

What is the essential standard t
be learned?

What does proficientstudent
work look like? Provide an
example and/or description.

What knowledge, skills, and/or
vocabulary is/are needed for a|
student to master this standard’

What assessment(s) will be
used to measure student
mastery?

When will this standard
be taught?

What will we do when students
have learned the essential
standard(s)?

Describe the overall structure of
a story, including describing how
the beginning introduces the
story and the ending concludes
the action.

Use information gained from the
illustrations and words in a print
or digital text to demonstrate
understanding of its characters,
setting, or plot.

Students describe the overall
story structure of The Thirteen
Clocks by James Thurber,
describing how the
interactions of the characters
of the Duke and Princess
Saralinda introduce the
beginning of the story and how
the suspenseful plot comes to
anend . [RL.2.5]

-Identify sequence of eventsin
a story (beginning, middle, end)
-Identify the purpose of the
beginning and ending

-Select examples from the text
to show how the beginning or
ending fits the purpose.

Vocabulary Plot/sequence of
events, beginning, middle,
ending/conclusion, climax,
problem/solution, story
elements, describ

Students describe the
overall story structure of a
given text, describing how
___infroduces the
beginning of the story and
how the plot comes to
anend.

Story Map

Trimester 1 - September

(Consider for October TLT)

Chapter books —longer story,

different genres (similarities in

structure of mysteries, realistic
fiction, efc.)

-Refer to parts of stories, dramas,
and poems when writing or
speaking about a text, using terms
such as chapter, scene, and
stanza; describe how each
successive part builds on earlier
sections.
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Ask and answer such questions
as who, what, where, when,
why, and how to demonsirate
understanding of key detailsin a
text.

Students able to ask and
answers questions about a
story, including key details that
is read to them.

“Why did ___help when
she didn't ask for help?2”

He helped her because she
looked like she was hurt. She
looked like she wanted help,
because she was holding her
leg and crying. He was a good
friend to help her without her
even having fo ask for help. He
is a caring person because he
helped her.

-Distinguish between statements
and questions

-Recall story, using story
elements and key details
-formulate questions using key
details

-formulate questions to clarify
meaning

-state answers using key details
and/or background knowledge
for support

Vocabulary

setting

main character

story elements

details

problem/solution

main event

resolution

plot

text

question vs. statements

Students write questions
asking who, what, where,
when, why, or how
questions. Students answer
questions about the text.

Graphic Organizer - Five

Finger Retell asking
questions

(Officer Buckle and Gloria)

Trimester 1
(Consider November TLT)

Book Clubs - reinforce for
independence and prompt for
higher level thinking (Bloom's
Taxonomy)
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District Goal: To annually improve student performance in literacy and math as measured by state and local assessment data.

Abraham Lincoln Building level Action Plan: Reading

Our School Goal: By fall 2012, 93.9% of Lincoln Students will meet or exceed reading performance standards as measured by the lllinois Stfandards
Achievement Test, lllinois Alternative Assessment, and meeting or exceeding typical growth on the NWEA MAP testing. Reading achievement willimprove
for all students; the gap between the highest and lowest students will narrow.
Current Reality: 88% of our Lincoln Students meet or exceed state standards as measured by the ISAT reading assessment.
Rationale: Reading is essential. Using strategies for constructing meaning before, during and after reading will help students connect what they read now
with what they have learned in the past. Students who read well and widely build a strong foundation for learning in all areas of life. Appreciating literature
and recognizing its many forms enable students fo learn and respond to ideas, issues, perspectives and actions of others. By exploring the techniques that
authors use to convey messages and evoke responses, students connect literature to their own lives and daily experiences.
Strategies: A.)To focus on targeted, small group instruction in literacy
B.)To implement a Professional Learning Community (PLC) within Lincoln school to ensure high levels of learning for ALL students.

Adult strategies and
action steps:

Timeline:

Responsibility:

Progress Monitoring:

Evidence of
success/completion:

What are we going to do for all students?

We will shiff from working in Ongoing All staff Utilization at each team Team growth on critical issue
groups to working meeting forms and team rubric.
interdependently in our team to “Critical Issues for Team Teams consistently utilize their
achieve our goals. Consideration Form” completion | working agreements to move
3 times per year from forming, storming, norming
to performing teams.
Each team will identify and ongoing All Teams Utilization at each team Team demonstrate growth on
utilize team working agreements meeting "Crifical issue” rubric and move
and protocols to guide our work. “Critical Issues for Team up the continuum from 1-10.
Consideration Form” completion
Each grade level team will Ongoing Grade level teams, principal, Fall, winter spring data retreats Evidenced by SMART goal

analyze student achievement
data and establish grade level
SMART goals and action plans in
literacy, math and writing to
improve upon this level of
achievement we are working
interdependently to obtain.

assistant principal, specialists
and support staff.

and check-ins.
Monthly progress monitoring
meetings in literacy and math

completion and grade level
action plans.

Each member of our team,
including special education,
paraprofessionals and ENL are
clear on the knowledge, skills
and essential learning that
students will acquire in reading
by Trimester.

Ongoing during weekly
collaboration meetings

throughout the school year.

Teachers, literacy specidalists,
principal, assistant principal,

special education team, ENL
team and paraprofessionals.

“Critical Issues for Team
Consideration Form” completion
Essential Standards chart
Common assessments

As evidenced by essential
outcomes in reading, team
discussions and conversations,
clarifications and
implementation.

Each grade level will
determine  their essential
standards in literacy as they
completed the “Essential

August 2009 and ongoing

Grade level teams, ENL, special
education, literacy specialist
and principal, assistant principal
as needed.

Essentials determined by grade
levels each trimester and further
broken down into window.
Revisited each trimester with the

As measured by determining our
essential outcomes and taking
off the plate those items that are
not essential and simply nice to
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Standards Chart” framework
with the literacy specialist.

Principal.

know.
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SAMPLE:Second Grade PLO~our Critical Questions
October TLT Focus

What do
students
need to
know and
be able to
do?

<<<<

<

We believe in the purpose of student learning.

We believe all students can and will learn.

We used the literacy Common Core to determine what students need to know and be able to do.

We have established collaborative teams and will support and strengthen our team by working toward
common student achievement goals that we have designated.

We clarified our essentials by looking at each unit of study. We have done this with the all the second
grade teachers across the district.

We meet every Tuesday for our literacy PLC. We discuss student performance by bringing in student
data/common assessmernts. We share teaching strategies. We follow our norms and will hold each other
accountable. We will meet on Wednesdays at lunch to further discuss matters if we need the time
We all feel we have a responsibility to support all of our students and we are involved in the decision
making processes.

Common Core Essential i Reads to Comprehend Literature

#7 - Use information gained from the illustrations and words in a print or digital
text to demonstrate understanding of its characters, setting, or plot.

#5 -Describe the overall structure of a story, including describing how the
beginning introduces the story and the ending concludes the action.

How will
we know
when they
have
learned it?

We will create a common formative assessment to monitor student progress on an essential outcome.
We will review our common formative assessments and we grouped our students into categories based
on their performance and determine what is not proficient.

We decided to read the same book, Eran d/ 6 s Wy AdaieddePaola, to all the
students. We created a common formative story map assessment that they would
each complete independently after the story was read. We created an assessment
rubric to determine if the students were able to understand the story elements.
During our PLC we grouped students into categories based on their performance.
We determined what is not proficient, by creating Microsoft Excel documents to
review our data.

What will
we do
when they

haven
learned it?

We will determine what is not proficient by reviewing our formative assessments to identify students
who need extra time and support.

We will discuss as a team which students are having difficulty to determine how to provide extra time
and support for these students. We have our TLT time to meet student needs.

We will look at each child to determine best intervention.

We will review our interventions at our PLC meetings to determine their effect.

We looked at our data to identify students who need extra time and support. We
decided to use our TLT time tomeetthe s e st udent sd6 needs.
group instruction during TLT. We are double dosing these concepts for these

identified students during guided readi

will use the learning steps for the two literature essentials.

We

ng

d
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V  We will use pre-assessments to determine if students already know the content. We will provide
advanced instruction and materials for these students.

What will . . i i
we do Stude_nts who al_ready_knew the content were identified ar_ld_W|II be t_argeted_ with
more in depth discussions on story elements. We are providing multiple copies of
when they text sets to have these students work in book clubs. We created an appropriate
alreaQy story elements book club packet to help guide the book club discussions and hold
know it? each child accountable.
Next Steps: On Monday, October 31° we will re-assess the students who did not get all the story

How will we
know when
the students
who didn‘t
learn it
before, have
learned it
after our
instruction?

elements correct (received 6 or lower points on the common assessment). We will read
A Chair for My Mother by Vera B. Williams, and use the same story map. We wiill
complete the Microsoft Excel document and bring it with the assessments on Tuesday,
November 1% at our literacy PLC meeting. We will look at the data to see if students
have now learned the concepts.
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SAMPLE: Second Grade PLEour Critical Questions

What do
students
need to
know and
be able to
do?

A PLC is characterized by the belief that the fundamental purpose of the school is student learning.

VVWe believe in the purpose of student learning.

In a PLC, all staff members believe that all students can and will learn. They demonstrate high expectations
for all students.

V We believe all students can and will learn.

A PLC immerses teams of teachers in curriculum and professional development, building a shared knowledge
about what students need to know and be able to do.

VWe used the literacy Common Core to determine what students need to know and be able to do.

A PLC establishes, supports, and strengthens highperforming collaborative teams that work interdependently
toward common student achievement goals.

VVWe have established collaborative teams and will support and strengthen our team by working
toward common student achievement goals that we have designated.

A PLC supports teams as they clarify the essential outcomes that students need to learnfor each unit of
study.

V We clarified our essentials by looking at each unit of study. We have done this with the all the
second grade teachers across the district.

In a PLC, collaborative teams meet regularly. They focus their time on discussing student performance and
teaching strategies. They maximize their time together through the use of groundrules and norms.

VWe meet every Tuesday for our literacy PLC. We discuss student performance by bringing in
student data/common assessments. We share teading strategies. We follow our norms and will
hold each other accountable. We will meet on Wednesdays at lunch to further discuss matters if we
need the time.

In a PLC, all staff members feel that they have a responsibility to support school improvement and they feel
involved in the decision-making processes of the school.

VWe all feel we have a responsibility to support all of our students and we are
involved in the decision-making processes.

How will
we know
when they
have
learned it?

In a PLC, teams of teachers develop and use common formative assessments to monitor student progress on
essential outcomes. These assessments are aligned with local and state assessments.
V  We will create a common formative assessment to monitor student progress on an essential
outcome.
Teachers have developed a common understanding about what characterizes student performance that is
proficient and student performance that is not proficient.
VvV We will review our common formative assessments and we grouped our students into categories
based on their performance and determine what is not proficient.

What will
we do
when they

In a PLC, teachers use formative assessments and other sources of data to identify students who are in need
of extra time and support.
V  We will determine what is not proficient by reviewing our formative assessments to identify students
who need extra time and support.
In a PLC, if a student is having difficulty learning, there is a school -wide systemic response to provide extra
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haven
learned it?

time and support to that student. Intervention is not left to the individual teacher.

VvV We will discuss as a team which students are having difficulty to determine how to provide extra

time and support for these students. W e have our TLT time to meet student needs.

In a PLC, interventions are carefully matched to the individual needs of students.

VvV We will look at each child to determine best intervention.
In a PLC, there is a system in place to make sure that all interventio ns are frequently monitored and
evaluated to determine if they are having a positive effect. Ineffective interventions are modified or
discontinued.

V. We will review our interventions at our PLC meetings to determine their effect.

What will
we do
when they
already
know it?

A PLC provides all students with a rigorous and challenging academic program. Preassessment strategies are
used to determine if students already know content. Advanced instruction and materials are then provided
for these students.
V  We will use pre-assessments to determine if students already know the content. We will provide
advanced instruction and materials for these students.
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Goal 2: Math

By 2011 all students will improve their overall math performance as measured by the lllinois Standards Achievement test, lllinois Alternative Assessment,
and meeting or exceeding typical growth on the NWES MAP test in order to improve the overall building performance by 5%. Math achievement will
improve for all students; the gap between the highest and lowest students will narrow, while our highest students will continue to grow.

Rationale: Students must acquire number sense through a principled understanding of place value, of how whole numbers can be composed and
decomposed and of the meaning of the basic arithmetic operations of addition, subtraction, multiplication and division. It also requires understanding
of the commutative, associative and distributive properties and knowing how to apply these principles to solve problems. Numbers and operations on
numbers play fundamental roles in helping us make sense of the world around us. All people must develop a sense of numbers in order to attfack real-
world problems. In examining math assessment data, results clearly indicated that an opportunity for improvement existed in the area of numbers and
operations at all grade levels. This more highly developed form of number sense should extend to numbers written in fraction, decimal, percent and
exponential forms.

Our current reality:

A.) Based on March 2010 ISAT data, 90.5% of students met or exceeded lllinois Standards in the area of mathematics achievement across third through
fifth grades.

3" Grade Math ISAT 4" Grade Math ISAT 5% Grade Math ISAT
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The following data table summarizes Math achievement performance by subgroup:

3" Grade Math - 2010

% Student % Student

Subgroup Meets or Exceeds Count Below or Warning Count
White 99% 81 1% 1
Black 61% 11 39% 7
Hispanic 50% 3 50% 3
Asian/Pacific Islander 0% 0 0% 0
Native American 0% 0 0% 0
Multiracial 100% 6 0% 0
LEP/ENL 33% 5 67% 10
IEP 83% 5 17% 1
FRL 49% 20 51% 21

4" Grade Math - 2010
% Student % Student

Subgroup Meets or Exceeds Count Below or Warning Count
White 90% 77 10% 5
Black 60% 6 40% 4
Hispanic 73% 8 27% 3
Asian/Pacific Islander 0% 0 0% 0
Native American 100% 1 0% 0
Multiracial 100% 5 0% 0
LEP/ENL 33% 3 67% 6
1IEP 25% 2 75% 6
FRL 44% 7 56% 9
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5 Grade Math - 2010

% Student % Student
Subgroup Meets or Exceeds Count Below or Warning Count

White 95% 83 5% 4

Black 70% 7 30% 3

Hispanic 67% 2 33% 1

Asian/Pacific Islander 0% 0 0% 0

Native American 0% 0 0% 0

Multiracial 100% 5 0% 0

LEP/ENL 60% 3 40% 2

IEP 67% 10 33% 5

FRL 62% 5 38% 3

NWEA MAP Student Growth Summary
Total # of Students Grade level % Meeting Growth % Meeting Growth % Meeting Growth % Meeting Growth
(Fall 08) Target Target Target Target
MATH Spring MATH Spring READING Spring READING Spring
2009 2010 2009 2010

88 1*t grade 75% 67.4%
101 2" grade 51.5% 50.5%
109 3" grade 56.9% 47.1%
104 4™ grade 61.5% 71.4%
94 5" grade 71.3% 47.9%
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Goal 3: Writing

By 2011, all students will improve their writing performance by 5% as measured by the lllinois Standards Achievement Test and the lllinois Alternative
Assessment. Writing performance will improve for all students; the gap between the highest and lowest students will narrow.

Rationale: Our 2009 ISAT data shows that 80.8% of our 5th grade students and 71.6% of our 3rd grade students are meeting or exceeding state standards
in writing. In 2009, both 3¢ and 5t grade students will be assessed in writing on the ISAT

3" Grade Writing ISAT 5™ Grade Writing ISAT
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First time 3™ graders have taken the ISAT writing test.

SCHOOL GOAL: By 2011, all students will improve their writing performance by 5% as measured by the lllinois Standards
Writing Achievement Test and the lllinois Alternative Assessment. Writing performance will improve for all students; the
gap between the highest and lowest students will narrow.
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Professional Development 2009-2012

Fountas and Pinnell Assessment Kit fraining

Components of Readers and Writers Workshop: Putting it all together.

Align staff meeting time to learning fime for Small group instructions in literacy and small group instruction in math
Protocol training

Conflict Resolution and frust facilitation

In house professional development on small fargeted instruction literacy

MAP test and analysis

Common Assessment Training

Vocabulary Training

Training for all staff: grade level teams, ENL and special education staff on the power of Co-teaching.

SIOP training of all 3-5 grade teachers

Everyday Math Training.

BookClub:0 Teaching with Intentiono
Book Club : ** To Understand, New Horizons in reading Comprehension
Book Club : “The Café Book”

Book Club : “The Collaborative teacher”

Book Club : “Daily Five”

Book Club :"Teaching with Empathy”

Book Club: “Professional Learning Communities at Work”

Book Club: “The continuum of Literacy Learning”

Book Club: “Launching the Writers Workshop”

Book Club: “Literacy Workstations”

Book Club:" The Reading Zone”

Book Club: “Choice Words"

Meeting the needs of our ENL learners fraining by IRC

Video series: The Power of Professional Learning Communities at Work.
Video Series: The Craft Of Grammair, Integrated instruction in Writers Workshop

Video Series: Reading the World: Content Comprehension with Linguistically Diverse Learners.
Modeling/Demonstration/Application Lessons with Literacy Coach

Walk-throughs by Principals, Assistant Principal and Administration

Peer to peer observations in the area of literacy with reflection and synthesizing time built in.
Collaboration Days with Literacy Coach

Classroom Visits with synthesizing, reflection and application to follow each visit.

Conflict resolution training

Characteristics of a Performing feam training

Meeting the needs of diverse learners training

RTi Training

WIDA and ACESS proficiency levels, can do descriptor training
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« Special education and Bi-lingual/ ENL program review fraining and information
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